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Abstract 
  
Supervision by the principal is very important because it is a basic task as 
an effort to improve the professionalism of teachers in the learning process carried 
out in schools. However, many supervisions does not match the desired results 
because it is not carried out directly by the school principal. In addition, there is no 
appropriate program so that the supervision program does not find the right 
direction which results in the achievement of the supervision objectives not being 
achieved. This study uses a qualitative approach to the type of field research. 
primary sources through interviews and observations of school principals and 
teachers. In addition, researchers also use secondary sources through documents 
found in research subjects. The results of questionnaire observation and interviews 
show that clinical supervision can improve teacher professionalism because it is felt 
better. This was obtained because of the closeness of the principal with the observed 
teacher. In addition, supervision carried out directly by the school principal is more 
targeted and more objective than supervision conducted by the tutor teacher or vice-
principal. 
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Preliminary 
In the Minister of National Education Regulation number 13 of 2007 
concerning School Principal Competency Standards it is stated that there are 
five school competencies, namely personality competency, social competency, 
managerial competence, entrepreneurial competence, and supervision competency. 
One of the techniques in supervision is clinical supervision "Clinical 
Supervision is carried out by direct superiors because clinical supervision is a series 
of activities that are controlling and are continuously carried out directly by the 
supervisor, in a persuasive way of educating so that the implementation of tasks 
runs effectively, and efficiently according to the plan of activities, and the 
provisions of the applicable laws and regulations ".1 Supervision of a leader 
to greatly affect the success of the work of teachers. Only just supervision of 
clinical which implemented the new extent of its implementation but is not there a 
program as a reference and guidance. 
While supervision has a very important goal in assessing the quality of 
employee work performance objectively within a certain period of time the results 
are beneficial both to the organization and career development for the teacher itself . 
The teacher as an educator and supervisor is said to be successful if he can 
show the quality of performance in delivering his students in a better direction 
compared to before the student concerned became his students. The intended 
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quality of performance is the quality of performance displayed after the teacher 
concerned in accepting and carrying out the tasks and responsibilities in the form 
of work assignments that must be carried out.2  
In addition to teacher creativity, there are other things that affect the quality 
of teacher work performance, namely supervision by the school principal. This 
implies that the principal must really have competence in conducting supervision 
starting from the planning, implementation, evaluation and follow-up stages. It is 
impossible for a school principal to give advice and guidance to the teacher, while 
he himself does not master it well. For this reason the principal's competence in 
supervision activities is expected to help the learning process through supervision 
in terms of being considered necessary in ensuring the success of educational goals 
in schools.3  
Therefore, principals must have the ability to guarantee the process of 
increasing teacher professionalism while assessing their performance. One of the 
important efforts in developing professionalism and improving teacher 
performance in schools is supervision of teachers. 
Many understandings of supervision to teachers or commonly referred to as 
academic supervision. Academic supervision is a series of activities helping 
teachers develop their abilities in managing the learning process so as to improve 
pedagogic and professional competence, which leads to improving the quality of 
graduate students (Glickman: 2007). Whereas Daresh (2001) states that academic 
supervision is an effort to help teachers develop their abilities to achieve teaching 
goals.4 Academic supervision activities carried out by the principal aimed at 
teachers with the aim of providing professional assistance, besides academic 
supervision also aims to improve professional competence and pedagogical 
competencies that will have an impact on improving the performance of teachers in 
schools. 
There are some issues that are urgent enough to be used as a reason why 
supervision is needed in the education process. First, curriculum 
development. These developments often lead to changes in the structure and 
function of the curriculum. The implementation of the curriculum requires 
continuous adjustment to the real situation on the ground. Second, teacher 
professional development is always a continuous effort of a teacher professional 
organization. Teachers need career advancement, knowledge and skills. Third, the 
demands of education. Education is an absolute necessity for human 
existence. Education in essence is to make humans as individuals who believe in 
and devote to al-Khaliq, ethical, moral, moral, cultured, knowledgeable, and have 
skills and skills. Fourth, religious demands. Religion is basically owned by every 
human being born into the natural world. Religion is seen as human nature. Human 
nature in the form of religion, will remain institutionalized in the human person and 
even become the character of life and life, and highly dependent on the environment 
in which humans are. Fifth, sociological and cultural demands. In this aspect, 
humans are seen as individuals who have a tendency to live in society. As social 
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beings, humans must have a sense of social responsibility and cultural 
responsibility. As cultured individuals, humans must carry out cultural 
transformation and transmission to future generations who will play their functions 
and responsibilities in the life to come.5 
Rate the quality of the performance is an aspect that is very important in 
the management of source power human. The thus encouraging the experts in the 
field of management which seeks to develop a theory of management source power 
of human as well as the practitioners who apply it in life every day to create a variety 
of methods and techniques assessment in question. As stated by an expert that, " In 
a theoretical, various methods and techniques that have targeted the same that assess 
the quality of the performance of work the employee is an objective for the period 
of time specified in the past and that the results are useful both in the organization 
as to the interests of mutations employees are concerned itself in order to develop 
his career ". 
One technique in supervision is clinical supervision "Clinical Supervision is 
carried out by direct supervisors because clinical supervision is a series of activities 
that are controlling and are continuously carried out directly by the supervisor. In 
persuasive education so that the implementation of the task runs effectively, and 
efficiently according to the plan of activities, and the provisions of the applicable 
laws and regulations ".6 A leader's supervision of a teacher is suspected to be so 
dominant that it influences the work success of teachers. This is related to the 
clinical supervision carried out by the principal to the teachers allegedly quite 
influential in improving the quality of the performance of the teachers in carrying 
out their duties. Only just supervision of clinical which implemented the new extent 
of its implementation but is not there a program as a reference and guidance . 
From the description above, the writer as the principal tries to conduct 
research that is formulated in the following title: "CLINICAL SUPERVISION 
PROGRAM IN SMA" 
  
Focus of the Problem 
How to program supervision Clinical   in Schools K- Over ? 
Research Objectives 
Develop Program  supervision Clinical   in Schools K- Over ? 
Benefits of Research 
For students, providing insight into clinical supervision as a support for the 
implementation of academic supervision. For principals, this research is expected 
to be able to make a positive contribution to principals in order to increase the 
success of supervision conducted. For teachers, this research is expected to improve 
the professionalism of teachers is achieved, teachers in conducting teaching and 
learning activities starting stages of planning, implementation, evaluation, and 
follow-up. 
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Research methods 
Since the researcher's goal is to describe what the researcher finds in the field, 
the researcher uses a type of qualitative research in this study. Data collection is 
done in the natural setting (natural conditions), primary data sources, and data 
collection techniques more on participant observation. in-depth interviews (in- 
depth interview) and documentation.7 Primary data sources through interviews and 
observations in the field with the main object of this research are teachers at SMA 
N I Cibinong and SMA N 4 Cibinong, while secondary data sources are obtained 
through written sources and photographs both contained in KTSP, activity report 
documents and etc. 
  
 
Literature Review 
1. Supervision Nature 
a. The Concept of Educational Supervision 
Many notions of supervision to teachers or commonly referred to as 
academic supervision. Academic supervision is a series of activities to help 
teachers develop their abilities in managing the learning process so as to 
improve pedagogical and professional competence, which leads to improving 
the quality of graduate students (Glickman: 2007). Whereas Daresh (2001) 
states that academic supervision is an effort to help teachers develop their 
abilities to achieve teaching goals.8 Academic supervision activities carried out 
by principals aimed at teachers with the aim of providing professional 
assistance, besides academic supervision also aims to improve professional 
competence and pedagogical competencies which will have an impact on 
improving the performance of teachers in schools. 
The essence of supervision activities is to help teachers and is different 
from the assessment of teacher performance, although in academic supervision 
there are assessments. In academic supervision assessing teacher performance 
in managing the learning process is one of the activities that the process cannot 
be avoided (Sergiovanni, 1987).  
According to Sergiovanni (in the Ministry of National Education, 2007: 
10), there are three objectives of academic supervision, namely: First, helping 
teachers develop their professional abilities in understanding classroom life, 
developing their teaching skills and using their abilities through certain 
techniques.  Second, monitor the activities of teaching and learning in 
schools. This monitoring activity can be done through the principal's visit to the 
class while the teacher is teaching, private conversations with the teacher, his 
colleagues, and with some students. Third, encourage teachers to apply their 
abilities in carrying out teaching assignments, encourage teachers to develop 
their own abilities, and encourage teachers so that they have a genuine concern 
for their tasks and responsibilities.9  
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b. Principles of Academic Supervision 
There are 14 principles of academic supervision, including10 : Practical, 
meaning that it is easy to do according to school conditions.  Systematic, which 
means that it is developed according to the planning of supervision programs 
and learning objectives.  Objective, meaning that input data / information 
according to aspects of the instrument.  Realistic, meaning based on actual 
reality.      Anticipatory, it means being able to deal with problems that might 
occur.  Constructive, which means developing teacher creativity and innovation 
in developing the learning process.  Cooperative, meaning that there is good 
cooperation between supervisors and teachers in developing learning.  Kinship, 
meaning to consider mutual care, compassion, and fostering in developing 
learning.  Democratic, meaning that supervisors cannot dominate the 
implementation of academic supervision.  Active, meaning that the teacher and 
supervisor must actively participate.  Humanist, means being able to create a 
harmonious human relationship open, honest, steady, patient, enthusiastic, and 
full of humor. On an ongoing basis, academic supervision is carried out 
regularly and continuously by the school principal.  Integrated, meaning that it 
is integrated with the education program.  Comprehensive, meaning that it 
fulfills the three objectives of academic supervision above (Dodd, 1972). 
c. Academic Supervision Approaches, Techniques and Models 
According to Sudjana (2004) there are three types of supervision 
approach11 namely:  A direct approach (direct contact) which is a way to 
approach a problem that is direct. In this case the supervisor's role is more 
dominant.  Indirect approach (indirect contact) is a way to approach problems 
that are indirect. Supervisors only listen, reinforce, explain, and jointly solve 
problems.  A collaborative approach is an approach that combines direct and 
indirect approaches. 
There are two kinds of supervision techniques, namely individual 
techniques and group techniques (Gwyn, 1961)12.  Individual Supervision 
Techniques consisting of: Classroom Visitations, Observation Visitations, 
Individual Meetings, Class Visits. Techniques for group supervision include 
meetings or meetings, group discussions, training. In addition according to 
Gwynn, there are thirteen group supervision techniques, as follows: 
Committees, Group work, Laboratory curriculum, Guided reading, 
Demonstration of learning, Field Trips, Lectures / studies, Panel discussions, 
Position libraries, Professional organizations, Supervision bulletins, Teacher 
meetings, workshops or group conferences . 
The Supervision Model consists of13: The traditional supervision 
model that is still used is Direct Observation with procedures: pre-observation 
and post-observation. Academic supervision in an indirect way through case 
discussion, questionnaire method. Contemporary (current) 
model. Contemporary model academic supervision is carried out with a clinical 
approach, so it is often referred to as a clinical supervision model. 
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2. Clinical Supervision 
a. Definition of Clinical Supervision 
Richard Waller gives the definition of clinical supervision as quoted in 
John J. Bolla: 
Clinical supervision may be defined as supervision focused on the 
improvement of instruction by means of systematic cycles of planning, 
observation and intensive intellectual analysis of actual teaching 
performances in the interest of rational modification. (As a supervision 
that is focused on improving teaching by carrying out a systematic cycle 
of planning, observation, and intensive intellectual analysis of the actual 
teaching appearance with the aim of rational modification .14  
 
While Keith Acheson and Meredith D. Call, stated that clinical 
supervision is the process of helping teachers reduce the gap between ideal 
teaching behaviors. Cogan defines clinical supervision as written in T. LoveII 
Willes writes that: 
Clinical Supervision may therefore be defined as the rationale and 
practice designed to improve the teacher's classroom performance. It 
takes its default data from the events of the classroom. The analysis of 
these data and the relationship between teachers and supervisors form the 
basis of the programs, procedures, and strategies designed to improve the 
student's learning by improving the teacher's classroom behavior .15  
 
Technically they say that clinical supervision is a supervision model that 
consists of three phases: Planning meetings, classroom observations, and 
feedback meetings. (In brief, clinical supervision is a model of supervision that 
contains three phases: planning conference, classroom observation, and 
feedback conference). 
From some of the definitions above it can be concluded that clinical 
supervision is a guidance process that aims to assist the professional 
development of teachers / prospective teachers, especially in teaching 
performance based on observations and analysis of data carefully and 
objectively as a guide for changes in teaching behavior. 
b. Characteristics of Clinical Supervision 
From the definition of clinical supervision mentioned above, several 
characteristics of clinical supervision can be described as follows: 
Improvements in teaching, teaching various skills, instruments compiled on the 
basis of an agreement between supervisors and teachers, feedback (feedback) 
given must be as fast and objective as possible, in conversations should come 
first from the teacher, not from the supervisor.16  
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c. Principles of Clinical Supervision 
The principles that must be considered in conducting clinical supervision 
are as follows: based on the initiative of the teachers, they are interactive and 
have a feeling of being free, where everyone is free and dares to express what 
they are experiencing. The object of study is the real professional needs of the 
teacher, and is focused on the specific elements that must be raised to 
improve.17  
d. The purpose of clinical supervision 
The objectives of clinical supervision are as follows: providing teachers 
with objective feedback from the teacher's recent teaching activities, 
diagnosing and helping to solve teaching problems helping teachers develop 
skills in using teaching strategies, as a basis for assessing teachers in advancing 
education, promoting their position or work, helping teachers develop positive 
attitudes towards continuous self-development in their careers and professions 
independently.18  
e. Clinical Supervision Procedure 
As mentioned above, the clinical supervision procedure takes place in a 
process; in the form of a cycle consisting of three stages, namely: Preliminary 
Meeting Stage; At this stage the supervisor and teacher discuss the skills plan 
that will be observed and recorded. This stage provides the opportunity for the 
teacher and supervisor to identify the teacher's attention and then translate it 
into a form of observable behavior. An effective and open approach is needed 
at this stage in order to establish good relations between supervisors and 
teachers as partners in a harmonious atmosphere of cooperation. Technically, 
it takes five main steps for a preliminary meeting to be carried out properly, 
namely; First, create a friendly atmosphere between the supervisor and the 
teacher before the next steps are discussed. Second, review lesson plans and 
lesson objectives. Third, review the components of skills that will be trained 
and observed. Fourth, choose or develop an observation instrument that will be 
used to record the behavior of the teacher who is concerned for 
time. Fifth, selected or developed observational instruments are discussed 
together between the teacher and supervisor. 
Teaching Observation Stage; At this stage the teacher trains the teaching 
behavior based on the skills component agreed upon in the preliminary 
meeting. On the other hand, supervisors observe and record or record 
objectively, completely and as is the behavior of the teacher when teaching, 
based on the component of skills requested by the teacher to be 
recorded. Supervisors can also make observations and record student behavior 
in class and teacher and student interactions. 
Behavior Meeting Stage; The feedback stage is the evaluation phase of the 
teacher's behavior to be analyzed and interpreted from the supervisor to the 
teacher. an activity where the supervisor tries to analyze and interpret the data 
recorded on the teacher's behavior while teaching. The steps in this step in this 
stage are: (a) Asking the teacher's general feelings or general impression of the 
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teacher when he teaches and giving reinforcement in reviewing the objectives 
of the lesson. (B) Reviewing the target skills and primary attention of the 
teacher. (c) Asking the teacher's feelings about the course of teaching based on 
their main targets and concerns. (d) Shows recorded data and gives the teacher 
the opportunity to interpret the data. (e) Jointly interpret recording data. (f) 
Asking the teacher's feelings after seeing the recorded data (g) Summing up the 
results by looking at what is actually the desire or target of the teacher and what 
has actually happened or achieved. (h) Determine together and encourage the 
teacher to plan things that need to be trained or considered next time.19  
  
Discussion 
From the results of observations, interviews and questionnaires 
with the principal and teachers who were the object of research and 
discussing with two other principals the clinical supervision program was 
produced as follows: 
                            CLINICAL SUPERVISION PROGRAM 
SENIOR HIGH SCHOOL ...... 
SCHOOL YEAR ...... 
A. Background 
Education is a conscious and planned effort to create an atmosphere of 
learning and learning process so that students actively develop their 
potential to have spiritual spiritual strength, self-control, personality, 
intelligence, noble character, and the skills needed by themselves, society, 
nation and state. Government Regulation Number 74 of 2008 concerning 
Teachers, article 1 paragraph 1 states that teachers are professional 
educators with the main task of educating, teaching, guiding, directing, 
training, evaluating, and evaluating students in early childhood education 
through formal education, basic education and education intermediate 
In Permendiknas No. 13/2007 states that a School Principal must master 
the Principal Competency Standards which consist of: personal competence, 
managerial competence, supervision competency, entrepreneurial 
competence and social competence. 
Observing the results of the analysis of the academic supervision 
program in general, it was found several weaknesses that needed to be 
corrected in improving the quality of learning while enhancing 
professionalism especially in its competence which consisted of 
pedagogical competence, personality competence, professional competence 
and social competence. For this reason, further action is needed in the form 
of giving direction, guidance, assistance to the teacher in a more intent 
manner without offending the teacher's cytology. This process is called 
clinical supervision. Clinical supervision is a guidance process that aims to 
help develop teacher professionalism especially in teaching skills based on 
careful and objective observation and analysis of data. 
In order to carry out the duties of the principal, a comprehensive and 
systematic clinical supervision program was drafted outlining the planned 
activities of the implementation of the report and the follow-up so that the 
                                                             
19 Mukhtar dan Iskandar. Orientasi Baru ... hlm. 69 
supervision carried out was directed and the desired goals achieved in high 
school ..... 
B. Legal Basis 
1. Law Number 20 of 2003 concerning the National Education System; 
2. Law Number 14 of 2005 concerning Teachers and Lecturers; 
3. Government Regulation Number 19 of 2005 concerning National 
Education Standards; 
4. Minister of Education and Culture Regulation No. 59 of 2014 
concerning the 2013 High School / Madrasah Aliyah curriculum 
5. Minister of Education and Culture Regulation Number 20 Year 
2016 concerning Competency Standards for Primary and Secondary 
Education Graduates              
6. Minister of Education and Culture Regulation No.22 of 2016 
concerning Process Standards 
7. High School Work Program ................. Academic year .............. 
C. Purpose and objectives 
Compilation of clinical supervision programs in high schools ... It 
aims as follows: 
1. Provide teachers with objective feedback from the teacher's teaching 
activities that have just been carried out. This is a mirror so that teachers 
can see what they are actually doing while teaching. 
2. Diagnose and help solve teaching problems. 
3. Helps teachers develop skills in using teaching strategies. 
4. As a basis for assessing teachers in the progress of education, 
promotion of their positions or occupations. 
5. Helping teachers develop positive attitudes towards continuous self-
development in their careers and professions independently. 
D. Time and Target 
No 
Teacher 
name 
Fields of 
study are 
taught 
Implementation 
date 
Supervisor Information 
            
            
            
E. Clinical Supervision 
1. Meeting Stage (Stage of problem formulation) 
Teacher's Name :                                          
Fields of study :              
  
No 
Competency 
aspects 
Indicators that are 
not owned / 
incomplete 
Obstacles / 
Resistance 
Suggestions 
& 
Solutions 
1         
2         
  
Information: 
The competency aspects in question are the four things that become teacher 
competencies, which are felt to be obstacles in the teaching process. This stage 
is determined what competencies need to be improved, improved and 
developed with the indicators: 
1) Pedagogic Competence    
Pedagogical competencies include teacher understanding of students, the 
design and implementation of learning, evaluation of learning outcomes, 
and the development of students to actualize the various potentials they 
have. In detail, each subcompetency is translated into essential indicators as 
follows; 
 Understanding students in depth has essential indicators: understanding 
students by utilizing the principles of cognitive 
development; understand students by utilizing the principles of 
personality; and identify the initial learning provisions of students. 
 Designing learning, including understanding the educational foundation 
for the benefit of learning has essential indicators: understanding the 
educational foundation; applying learning and learning 
theories; determine learning strategies based on student characteristics, 
competencies to be achieved, and teaching material; and arrange 
learning designs based on the chosen strategy. 
 Carrying out learning has essential indicators: setting the setting 
(setting) of learning; and carry out conducive learning. 
 Designing and implementing learning evaluations has essential 
indicators: designing and implementing evaluations of the learning 
process and outcomes on an ongoing basis with various 
methods; analyze the results of the evaluation process and learning 
outcomes to determine the level of mastery learning (mastery 
learning); and utilizing the results of learning assessments to improve 
the quality of learning programs in general. 
 Developing students to actualize their various potentials, has essential 
indicators: facilitating students to develop various academic 
potentials; and facilitate students to develop various non-academic 
potentials. 
2) Personality Competence    
Personality competence is a personal ability that reflects a personality 
that is steady, stable, mature, wise, and authoritative, be an example for 
students, and have good character. In detail, the subcompetencies can be 
described as follows: 
 A steady and stable personality has essential indicators: act according to 
legal norms; act according to social norms; proud as a teacher; and have 
consistency in acting according to norms. 
 Adult personality has an essential indicator: displaying independence in 
acting as an educator and having a work ethic as a teacher. 
 A wise personality has an essential indicator: it displays actions that are 
based on the benefit of students, schools, and society and shows 
openness in thinking and acting. 
 An authoritative personality has an essential indicator: having behaviors 
that have a positive effect on students and having respected behavior. 
 Noble morals and role models can have essential indicators: act in 
accordance with religious norms (faith and piety, honest, sincere, 
helpful), and have behavior that is emulated by students. 
3) Social Competence    
Social competence is the ability of teachers to communicate and interact 
effectively with students, fellow educators, educational staff, parents / 
guardians of students, and surrounding communities. This competency has 
subcompetencies with the following essential indicators: 
 Being able to communicate and get along effectively with students has 
an essential indicator: communicating effectively with students. 
 Able to communicate and socialize effectively with fellow educators 
and education personnel. 
 Able to communicate and socialize effectively with parents / guardians 
of students and surrounding communities. 
4) Professional Competence   
Professional competence is the mastery of extensive and in-depth 
learning material, which includes the mastery of curriculum material in 
school subjects and the scientific substance that houses the material, as well 
as mastery of its scientific structure and methodology. Each subcompetency 
has the following essential indicators: 
 Mastering scientific substance related to the field of study has essential 
indicators: understanding the teaching materials that exist in the school 
curriculum; understand the structure, concepts and methods of science 
that shade or are coherent with teaching material; understanding the 
relationship of concepts between related subjects; and applying 
scientific concepts in everyday life. 
 Mastering the structure and methods of science has essential indicators 
to master the steps of research and critical study to deepen the 
knowledge / material of the field of study. 
 To facilitate the formulation of the problem 
 
2. Teaching Observation Stage 
SUPERVISION INSTRUMENTS 
List of Pre Observation Questions 
Format. 1 
No. Question Interviewer's Note 
(1) (2) (3) 
1 
  
  
2 
  
  
3 
  
Subject / 
soup for 
what 
language 
what do you 
teach? 
What 
abilities do 
Subject:........................................ 
Sub subject: ................................. 
  
Objectives understood / not *): 
................................ ........................... 
  
Prota: present / absent 
Prosem: present / absent 
No. Question Interviewer's Note 
(1) (2) (3) 
  
  
4 
  
  
  
5 
  
  
  
6 
  
  
  
7 
  
  
  
8 
  
  
9 
  
  
  
  
  
10 
students 
expect to 
have? 
What 
written 
preparations 
did you 
make? 
  
  
Can you tell 
the teaching 
phases? 
There are 
materials 
that you 
think are 
difficult for 
students to 
understand 
Are there 
any 
suspicions 
about the 
source of 
student 
learning 
difficulties? 
How do you 
feel about 
your 
readiness to 
teach? 
What main 
method will 
be used? 
  
Will you use 
a tool 
Help? 
If not, why 
not? 
If so, what 
have you 
prepared? 
Syllabus: present / absent 
RPP: there is / no 
................................................................................... 
..................... 
  
  
Difficult material: 
        a. ……………………………… 
        b. ……………………………… 
                   
There are, namely: ........................................ 
  
  
  
Ready / not ready: 
  
  
  
Method: ………………………………………. 
……………………………………… 
………………………………………… 
………………………………………………… 
………………………………………………… 
No, because: 
... …………………………………… ... 
.................................................. ............. 
No. Question Interviewer's Note 
(1) (2) (3) 
If I watch 
PBM in this 
class, are 
you not 
disturbed? 
Format 2 
Observation of Teaching and Learning Process 
  
I. PBM identity observed 
1. Teacher's name  :  ...............................................................................     
2. Subjects  :  ...............................................................................  
3. Concept/Subject/Theme : ........................................................................  
  ........................................................................  
  ........................................................................  
4. Sub concepts / sub PB / Sub Themes:  ....................................................  
  ........................................................................  
  ........................................................................  
5. Discussion Topics  :  ...............................................................................  
6. Class / Semester  :  ...............................................................................   
7. Day / date  :  ...............................................................................   
8. Time  :  ...............................................................................   
9. Supervisor's name  : ................................................................................   
II. Aspects Observed 
Put a v or a value in the column that corresponds to your assessment and record 
the important things related to the aspects observed in the information column. 
1. None (0-40) 
2. Not good (41-54) 
3. Enough (55-74) 
4. Good (75-90) 
5. Very good (91-100) 
  
No. Aspects of Interest 1 2 3 4 5 Ket. 
(1) (2) (3) (4) (5) (6) (7) (8) 
A. Teaching Preparation 
How do teachers prepare for: 
1 Annual program (Prota)             
2 Semester Program (Prosem)             
3 Syllabus             
4 RPP             
5 Student Activity Sheet (LKS)             
6 Learning tools, materials or media.             
No. Aspects of Interest 1 2 3 4 5 Ket. 
(1) (2) (3) (4) (5) (6) (7) (8) 
B. Preliminary 
Does the teacher: 
7 Motivate / arouse students' interest 
to study? 
            
8 Relating previous lessons which are 
pre 
requirements for K / PB / T to be 
taught? 
            
9 Communicating learning 
objectives? 
            
10 Explain tools / materials not yet 
known to students that will be used 
in PBM? 
            
C.  Main Activities 
Does the teacher: 
11 Use tools, materials, or media 
learning? 
            
12 Acting as a facilitator?             
13 Presenting subject matter logically 
and systematically? 
            
14 Linking subject matter with 
technology? 
            
15 Linking subject matter with 
everyday life? 
            
16 Monitor student learning progress / 
difficulties? 
            
  Do students:             
17 Using tools and materials to 
conduct experiments? 
            
18 Recognize / control internal 
variables 
trial? 
            
19 Active in group discussions?             
20 Communicating observations / 
experiment / discussion / study? 
            
21 Conclude the results of 
observations / experiments / 
discussions / learning? 
            
22 Asking questions / ideas that have a 
weight? 
            
23 Give another application of 
knowledge learned in technology? 
            
No. Aspects of Interest 1 2 3 4 5 Ket. 
(1) (2) (3) (4) (5) (6) (7) (8) 
24 Give another example of 
application 
knowledge learned in everyday 
life? 
            
D.  Closing 
Does the teacher: 
25 Guiding students to make a 
summary? 
            
26 Asking questions to evaluate the 
achievement of learning objectives? 
            
27 Give assignments (homework) for 
the next meeting? 
            
Bogor, …………………… .. 20 ... 
Supervisor 
  
  
…………………………… .. 
3. Reverse Phase 
That is the stage of the results carried out by asking the teacher the 
following things: 
a) What is your opinion after presenting this material   
b) Does the KBM match what is planned   
c) In your opinion whether the skill target you want to achieve is 
successful   
d) What are some of the difficulties in the KBM process?   
e) Let's identify together those things that have been established and 
those that have not   
f) What are your plans for the next meeting.     
 
F.      Closing 
Thank God, finally the preparation of the High School Clinical 
Supervision Program ... ... Academic Year ... can be completed as expected. 
The clinical supervision program is structured as a reference and 
guide for the implementation of supervision in high school ... in the 
academic year ... ... so that the implementation is more directed and achieve 
the expected goals and objectives.              
It is realized that in the preparation of this supervision program there 
are certainly many shortcomings, both in its contents and in its 
presentation. For this reason, constructive suggestions and criticisms are 
highly expected from all parties concerned, especially from supervisors 
from the District Education Office 
Finally, hopefully this work program can be useful and can be 
carried out as well as possible so that efforts to improve the quality of 
education in ...... can be achieved properly. 
  
Closing 
1. Conclusion 
In accordance with the results of the analysis and discussion of clinical 
supervision both through questionnaires, direct observation and interviews with 
principals and teachers, the formulation of the problem objectives can be seen from 
these results. Therefore it can be concluded that: 
The implementation of clinical supervision in order to improve the 
professionalism of teachers in SMA Negeri 1 Cibinong, begins with prior 
notification, preparation from the teacher, examination of the completeness of the 
administration of the teacher, the purpose of clinical supervision, implementation 
in the appearance of teaching in front of the class, teacher professional, 
results. However, from observations, interviews and questionnaires given to 
teachers, the principal was found to be a party that has a very important role, 
especially in improving the quality of schools. Where one of the main tasks is to 
carry out supervision both academic and clinical. Supervision is expected to 
improve the learning process, preparation and completeness of learning as well as 
the use of learning models in addition to improving teacher professionalism 
especially in terms of collaboration between teachers, discipline, responsibilities 
and others. 
The implementation of clinical supervision in order to improve the 
professionalism of teachers in SMA Negeri 4 Cibinong, begins with prior 
notification, preparation from the teacher, examination of the completeness of the 
administration of the teacher, the purpose of clinical supervision, implementation 
in teaching performance at  
class front, teacher performance, results. Seeing from the questionnaire 
answered by the teacher, the interview with the principal and the results of the 
interview with the teacher can be drawn the first lesson, the effectiveness of 
supervision will be achieved when the principal directly does it. In addition to being 
the main task, this is needed in the context of accustoming the teacher to planning 
before the learning process is carried out. RPP, syllabus and another teacher 
administration are like a SIM, STNK and helmet when they want to travel. Second, 
after conducting the supervision, the reports needed to compile the draft follow-up 
action must be immediately compiled. Third, meetings with good communication 
between school principals and teachers are routinely needed in listening to criticism 
and ideas that are useful for improving school quality. 
From the analysis of the program found in SMA Negeri 1 Cibinong and 
SMA Negeri 4 Cibinong a clinical supervision program was arranged in the SMA 
consisting of: Background, Legal Basis, Purpose and Objectives, Time and Target, 
Implementation of Clinical Supervision, closing. 
  
2. Suggestion 
After carrying out clinical supervision research about the learning process 
in progress, what further action should be taken, to overcome the weaknesses found 
in the teacher and others. The researcher wants to give advice to the supervisor 
namely the principal so that the supervision runs well and satisfactorily. 
Suggestions that researchers want to convey are as follows: 
Make the supervision program as good as possible in accordance with the 
circumstances of the school. 
The principal who is assigned as the supervisor is the school principal so 
that the strengths and weaknesses of the teacher can be known immediately 
At the time of planning the supervisor should be able to identify the 
problems found in the teacher before conducting clinical supervision 
When implementing academic supervision in addition to being scheduled, 
the principal should do it suddenly in order to measure the discipline of the teacher 
in preparing learning plans. 
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